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Executive Summary

Background

Founded in 1996, the mission of the Lower Eastside Girls Club (LESGC) is to “provide a place where girls and
young women 8-23 can grow, learn, have fun, and develop confidence in themselves and their ability to make
a difference in the world.” The LESGC strives to deliver “strong arts, literacy, science, health and leadership
programs, and to provide girls with the vision to plan - and the tools to build - their future.”

The LESGC serves the community that stretches from 14th Street on the north, the East River on the east,
Delancey Street to the south, and a significant number of low-income housing developments between Avenue
D and the Bowery on the west. As of the 2000 census, more than half of the households living in the area were
headed by single women, and of these female heads of households, only 37% are employed. The median
family income was $14,000 with 41% of families living below the poverty level.  The 2000 census shows that out
of 68,000 residents, the population breakdown of the community was 73% Hispanic, 14% African American, 7%
Asian / Pacific Islanders, 6% white/non-Hispanic, as well as multi-ethnic residents represented in smaller numbers.

To address the historic lack of services available to girls and young women living on the Lower East Side in New
York City, a diverse group of neighborhood women consisting of mothers, workers, artists, educators, scientists,
athletes, business women and community activists organized in 1996 to address this obvious inequity and
founded The Lower Eastside Girls Club (LESGC).

Lower Eastside Girls Club Programs

Over the 12 years of its existence, the LESGC has evolved from a small, all-volunteer program serving 20 girls out
of several make-shift and ever-changing “offices” based in kitchens and church basements, to a community
center with just under a $1 million budget running an array of programs out of five rented sites including a
literacy center, digital film, photography and technology lab, a community radio station, art gallery, and a
bakery, directly serving approximately 300 girls, ranging in ages from 6 to 20. Additional, public, community-
wide programs serve between 500 and 1000 girls. Most participants live or go to school on the Lower East Side.
Keeping with the LESGC's entrepreneurial spirit, last year participants raised 8-10%' of the operating budget
through income generating projects such as La Tiendita (The Little Store), which features Fair Trade and Girl-Made
items from around the world, and the Sweet Things Bake Shop that offers baked goods year round.

until the planned Lower Eastside Gitls Club Center for Community opens in 2010, the LESGC will continue
operating programs in multiple local rental locations and partner schools. The new, sustainably built "green”
state-of-the-art capital project will enable the LESGC to friple program capacity. Moving into a consolidated
space will allow for the expansion of programs, additional infergenerational and co-educational services, as well
as job training, academic, health, and community support.

Current programs are based on a project-based experiential learning model of education focused on ethical,
entrepreneurial and environmental awareness and leadership. Activities and workshops in the arts, science and
fechnology, health and wellness, literacy, world of work and civic engagement, aim to assist girls in discovering
their individual skills and passions, and developing their full potential as informed, involved and responsible
young women.

Study Purpose
In February 2008, LESGC leadership approached Carmody Consulting Evaluation Services regarding retaining
evaluation services. Subsequently Carmody Consulting planned and conducted a case study project from

! The 5-year eamed-income goal is 20%.
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February 18, 2008 through July 3, 2009. The purpose of the project was 1o assist the Lower Eastside Girls Club
with the collection of participant outcomes information to help inform staff's understanding of the impact of the
Lower Eastside Girls Club'’s activities and to provide formative data to inform programming decisions. The case
study project aimed to achieve a brief immersion into the lives of the LESGC students, to gain insight info the
issues and interests that are most important to them, and to ultimately understand how participation in the
LESGC affects their lives.

The LESCG Case Study involved a brief logic model process to target the specific desired outcomes associated
with LESGC activities; instrument and protocol development, data collection, analysis and reporting. A total of 22
LESGC girls were selected by LESGC staff and broken into focus groups by age (grammar/middie school; high
school; and Cascading Leadership?). Each group participated in 1 or 2 discussion sessions lasting approximately
60-90 minutes each.

Based in New York City, Carmody Consulting provides program and product evaluation services for schoals,
non-profits, foundations, government and research organizations focused on K-12 education. Services include
small, discrete projects in addition fo comprehensive strategic planning and program evaluation.

Focus Group Participant Characteristics

The three focus group cohorts consisted of 10 grammar/middle school aged girls, 5 high school-aged girls not
participating in the Cascading Leadership (CL) program, and 7 high school-aged qirls participating in
Cascading Leadership. The mean age of all participating girls was 13, and the mean grade level attained in
school was 8™ grade. The majority of parficipants were 12 years old (3), 11 years old (4) or 16 years old (6), and
were in 11™ grade (4), 6™ grade (5), or 10™ grade (6).

Maijor Findings
Highlighted findings include the following:

= The LESGC provides a safe, fun alternative and a place to make friends and develop a “sisterhood.”

= |ESGC participants and stakeholders pointed to a sense of community as one of the most important
elements of the organization.

= Girls Club participants improve their sense of responsibility and gain self esteem at all age levels; as they
do so, they develop very concrete goals for their futures.

= |ESGC activities teach more than specific skills; grammar and middle school girls also report learmning
specific behaviors and life skills by spending time at the Girls Club, such as communicating more
clearly, appreciating opportunities, controlling anger, and eating healthily.

= |LESGC activities, including homework help and tutoring as well as other projects, seem 1o provide
reinforcement for much of the work the girls are expected 1o do in schoal.

= Grammar/middle school girls unanimously agree that the Girls Club makes them feel safe.

= Although taking trips, making art and dancing Flamenco are the most popular activities for the grammar
and middle school girls, they fully recognize the value of all opportunities made available to them as a
result of spending time at the LESGC.

= High school girls who are not part of Cascading Leadership value their participation in the Girls Club
because the activities, they say, open their minds and make them more aware of “what's out there”
than they were before.,

2 Cascading Leadership, or CL, is the LEGC's leadership program for a finite number of girls.



The High schoaol girls involved in the Museum Club spoke of their mentors with the affection they might
reserve for a family member, and the mentors’ influence on the qirls’ outlook on life and confidence
about their futures is unmistakable.

Cascading Leadership (CL) qirls say they have acquired or improved on a broad range of specific skills
as a result of their participating in the program this year, including business skills, media/technology skills,
and networking skills, among others.

Cascading Leadership (CL) qirls say they have learned additional “life skills,” most importantly, the ability
to have a voice and “stand up for ourselves.”

Cascading Leadership (CL) girls have internalized the meaning of good leadership and serve as positive
role models in their communities.

The stability and permanency of the Girls Club along with the opportunities it provides are invaluable to
the CL girls’ success and well-being in life.



Infroduction

Background

Founded in 1996, the mission of the Lower Eastside Girls Club (LESGC) is to “provide a place where qQirls
and young women 8-23 can grow, learn, have fun, and develop confidence in themselves and their
ability to make a difference in the world.” The LESGC strives to deliver “strong ars, literacy, science,
health and leadership programs, and to provide girls with the vision to plan - and the tools to build -
their future.”

The LESGC serves the community that stretches from 14th Street on the north, the East River on the
east, Delancey Street to the south, and a significant number of low-income housing developments
between Avenue D and the Bowery on the west. As of the 2000 census, more than half of the
households living in the area were headed by single women, and of these female heads of
households, only 37% are employed. The median family income was $14,000 with 41% of families
living below the poverty level.  The 2000 census shows that out of 68,000 residents, the population
breakdown of the community was 73% Hispanic, 14% African American, 7% Asian / Pacific Islanders,
6% white/non-Hispanic, as well as multi-ethnic residents represented in smaller numbers.

Historically, low-income Hispanic and African American communities in inner cities have been
particularly susceptible to high rates of teen pregnancy, obesity, and incarceration, and low
graduation rates and teen employment levels. The report "Births: Preliminary Data for 2006," prepared
by CDC'’s National Center for Health Stafistics, based on data from over 99 percent of all births for the
United States in 2006, shows that between 2005 and 2006, the birth rate for teenagers 15-19 years
rose 3 percent, from 40.5 live births per 1,000 females aged 15-19 years in 2005 to 41.9 births per
1,000 in 2006. According to the CDC, “this follows a 14-year downward trend in which the teen birth
rate fell by 34 percent from its recent peak of 61.8 births per 1,000 in 1991.” The report also states that
the largest increases were reported for non-Hispanic black teens, whose overall rate rose 5 percent in
2006. The rate also rose 2 percent for Hispanic teens, 3 percent for non-Hispanic white teens, and 4
percent for American Indian or Alaska Native teens.®

In addition, findings from a height and weight survey conducted in May 2003 in New York City public
elementary schools by the New York City Department of Health and Mental Hygiene (DOHMH) and
Department of Education reported that 20% of elementary school children surveyed in New York City
(third- and sixth-grade students) were obese. Overall, 43% of public elementary school children in New
York City were overweight, with a BMI-for-age at or above the 85th percentile. Twenty-four percent of
the kindergarten and first-grade students were obese. Thirty-one percent of Hispanic children, 23% of
Black children, 16% of White children, and 14% of Asian children were obese. Almost 29% of Hispanic
kindergarten and first-grade students were obese. Among girls, Hispanics and Blacks had higher rates
of obesity (26% and 24%, respectively) than Whites (14%).*

Further, incarceration continues 1o be a problem for inner-city women. The Women In Prison Project
reported that fromn 2002 to 2003, “the number of female prisoners nationwide rose by 6.3 percent,
nearly double the increase by men.” In addition, the National Criminal Reference Service reported
that in 2003, 20.4 percent of all females arrested were juveniles, and The Women In Prison Project
noted that “more than 60 percent of these women [lacked] a high school diploma and only 44

3 National Center for Health Statistics, National Vital Statistics Reports: Births: Preliminary Data for 2006, NVSR Volume 56, Number 7. 18 pp.
(PHS) 2008-1120. (refrieved on May 26 from: http://www.cdc.gov/nchs/pressroom/07newsreleases/teenbirth.htm)
“American Public Health Association, American Journal of Public Health, September 2004, Vol 94, No. 9.
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percent [could] read above an eighth grade level.” In addition, as of 2003, in the previous 22 years,
the total number of female inmates had increased by more than 760 percent.®

Graduation rates among New York City Hispanic youth have risen slowly in comparison to white rates.
According to the NYC Department of Education (DOE), overall graduation rates in the city have been
steadlly rising across the board since the inception of Children First, the DOE’s school reform initiative,
from 54.3% in 2004 to 59.8% in 2006. Graduation rates for Hispanic and Black students have also
risen. In 2004, 46% of Hispanic students and 48.8% of Black students graduated, and in 2006, those
figures rose to 50.8% and 54.6% respectively. However, although the rise in graduation rates is striking,
the disparity in the graduation rate increases from 2004 to 2006 between Hispanic students and others
further highlights the need for intervention in largely Hispanic communities such as the Lower East Side
of New York City.

Table 1: NYC Department of Education Graduation Rates 2004 and 2006

2004 2006 % change
Hispanic Graduation Rates 46% 50.8% 4.8%
White Graduation Rates 71.9% 76.9% 5%
Black Graduation Rates 48.8% 54.6% 5.8%
Asian Graduation Rates 66.9% 74.4% 7.5%

Accompanying dismal high school graduation rates, the nationwide averaoge employment-tfo-
population rate for 16- to 19-year-olds dropped significantly in 2007; only 35 percent of teens were
employed in an average month during 2007. According to a report prepared for a Congressional
hearing in 2007, this is “the lowest annual average employment rate for teens ever recorded since
World War I1.” In New York City, only 18 percent of all tfeens were employed in 2006 (the most recent
available data). In that year, the teen unemployment rate (feens actively seeking, but not finding, a
job) in New York was 28 percent.® The same report cited “slightly over one-half of all White, non-
Hispanic teens were employed versus only one-third of Hispanics and only slightly more than one-
fourth of Black teens.” In addition, “those teens living in low income families (<$20,000) were least
likely to be working (32%) while those residing in households with incomes between $76,000 and
$100,000 were the most likely to be employed (52%).”” Further, a 2005 report in The Washington
Square Review stated that according to the Community Service Society, “minority women have more
difficulty than both white women and minority men in obtaining jolbs” and less than 50 percent of
minority women under the age of 24 were employed in that year.®

To address the needs and inequalities discussed above, compounded by the historic lack of services
available to girls and young women living on the Lower East Side in New York City, a diverse group of
neighborhood women consisting of mothers, workers, artists, educators, scientists, athletes, business
women and community activists organized in 1996 and founded The Lower Eastside Girls Club
(LESGC).

Lower Eastside Girls Club Programs

Over the 12 years of its existence, the LESGC has evolved from a small, all-volunteer program serving
20 qirls out of several make-shift and ever-changing “offices” lbased in kitchens and church
basements, to a community center with a just under $1 million budget running an array of programs
out of five rented sites including a literacy center, digital fim, photography and technology lab, a

5 (In New York, Rising Teen Drop-out and Incarceration Rates, Jaclyn Grodin, Washington Square Review Spring 2005).

¢ (Citylimits.org City Limits Weekly March 2008)

7 (The Projected Summer 2007 Job Outlook for the Nation’s Teens and the Case for a Federally-Funded Summer Jobs Creation Program,
Andrew Sum, et al, Center for Labor Market Studies Northeastern University, Boston, Massachusetts)

8 (In New York, Rising Teen Drop-out and Incarceration Rates, Jaclyn Grodin, Washington Square Review Spring 2005)




community radio station, art gallery, and a bakery, serving approximately 300 qirls, ranging in ages
from 6 to 20. Most participants live or go to school on the Lower East Side. Keeping with the LESGC's
entrepreneurial spirit, last year particioants raised 8-10%° of the operating budget through income
generating projects such as La Tiendita (The Little Store), which features Fair Trade and Girl-Made items
from around the world, and the Sweet Things Bake Shop that offers baked goods year round.

Until the planned Lower Eastside Girls Club Center for Community opens in 2010, the LESGC will
confinue operating programs in multiple local rental locations and partner schools. The new,
sustainably built "green" state-of-the-art capital project will enable the LESGC to triple program
capacity. Moving info a consolidated space will allow for the expansion of programs, additionadl
intergenerational services, as well as job fraining, academic, health, and community support.

Current programs are based on a project-based experiential learning model of education focused on
ethical, enfrepreneurial and environmental awareness and leadership. Activities and workshops in the
ars, science and technology, health and wellness, literacy, world of work and civic engagement, aim
to assist qirls in discovering their individual skills and passions, and developing their full potential as
informed, involved and responsible young women.

Grammar/Middle School Girl's Activities: The younger girls who are involved with the LESGC spend a fair
amount of time at the East 3" Street studio in an after-school arrangement. Some girls attend every
day after school, and others only a few days per week. Of those participating in the focus groups,
most attended more than 3 times per week:

Figure 1: (Grammar/Middle School Girls) How many
times per week do you go to the Girls Club?

Two or three
times per week
1
10%
Every day
3
30%

For grammar school girls (grades 2-5) programs are offered in schools and after school that
compliment, rather than duplicate, the work of the educational community; activities are focused on
science, wellness and nutrition. For middle school girls (grades 6-8) programs are individualized and in
small group settings that help focus the girls during these particularly ‘distracting’ years. Specific
activities for this age group are numerous and include:

o  Homework Hejp: Every day, girls spend some time working on their homework; LESGC staff
answer guestions and support them when necessary, and girls also help one another when
warranted. Volunteer tutors are arranged as needed.

o City Trjps: Related to regular Girls Club projects, trips range from summer weekly excursions like
Coney Island, where qgirls go swimming and take photographs of the sites, 1o one-time visits to

? The 5-year earned-income goal is 20%.
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sites such as the Brooklyn Botanical Garden 1o see the cherry blossoms, the Bronx Zoo, and
museums.

e Cookie Acaaemy: Some of the girls have had the opportunity to go to the Girls Club Sweet
Things Bakery and Kitchen on Ave C where they enjoy baking brownies and cupcakes and
learning entrepreneurial skills. Girls learn recipes, which they can take home with them.

e Compurters: Girls gain familiarity with computers at the Girls Club through leaming computer
games and using them for their own school work.

e Phofography: Girls take pictures of their neighbornood, and in some cases share these pictures
on the computer (on the Girls Club Worldwide Blog). Some also communicate with the girls
from the Club Balam in San Cristobal, Chiapas, Mexico and other girls groups around the
world.

e Flamenco: Girls take Flamenco lessons and then practice 3-4 times each week for a
culminating show in June. All the girls are given shoes and skirts to wear.

e First Bloom. In partnership with the National Parks Foundation, girls learn albbout Latin plant
species, and help to plant in their special garden in Battery Park. In April, 2008, some of the
girls met First Lady Laura Bush and planted flowers with her in celebration of Earth Week.

o Arfs and Craffs: Girls participate in projects that range from drawing, painting and sewing to
various mixed-media projects, such as decorating bicycles for the Bike Parade.

o Camp Fowler (in the Adirondacks): Girls enjoy canoeing, hiking in the mountains, swimming in
the lake, and singing camp songs in the summer. The girls sell chocolate bars and other goods
to help pay for the cost of going to camp.

High School Girls Activities: Middle school girls are also involved with the high school girls (grades 9-12)
in a wide variety of workshop offerings and ongoing programs held at the Girls Clubo’s literacy center,
digital film, photography and technology lab, community radio station, art gallery, and bakery. High
school girls are also involved in leadership development, entrepreneurial fraining, financial planning
and civic engagement programs. Evidence shows that high school-aged members who are not
participating in the Cascading Leadership program (discussed below) tend to frequent the Girls Club
less often than the Grammar and Middle school girls and Cascading Leadership (CL) girls, but they
tend to choose a range of programs in which they are most interested.

When asked to write down all of the activities they have participated in this past year, the five qirls in
the high school focus group listed very few activities in common as illustrated below:

Figure 2: (High School Girls) List all of the classes or activities you have
participated in or expect to participate in this year.

Money Matters
Internship

Girls Gone Green
Girls Night Out
Various Workshops

Photography

Museum Club

Number of Girls




Many of the primary activities in which high school girls tend to engage, are described below:

o Museun Club Menftoring Prograrm:. Every first Saturday of the month from October to June girls
are paired up with a woman volunteer mentor for monthly visits to museums and galleries
around New York City, and one-on-one lunches to get to know each other. '™

e Phofography: One of the first programs offered at Girls Clulbb was photography and was initially
darkroom-based but quickly turned digital by the end of 1999, when students began exhibiting
their own “day in a life” work at museums and galleries throughout the city, and the “digital
diaries” approach was born. One example of such a project was a multimedia documentary
project about Coney Island, which included audio interviews and a small sound/slide show
posted on the Girlville site. High School Girls have also participated in photo trips to Chapas
and elsewhere.

e Money Marfers: In 2005, the Girls Club began an annual, week-long Money Matters
conference aimed at financial literacy for girls.

e Girls Gone Green. This LESGC's environmental education program teaches girls to be aware of
their natural surroundings, about environmental leadership, social change and community
building. Every year, a group of girls go to the Bioneers Conference in Cdlifornia to provide Girls
Club staff and members with renewed inspiration for promoting environmental solutions and
creative social strategies for restoring the Earth and communities.

e Girls Night Out: A monthly health and wellness program run by a social worker and nurse
practitioner, girls meet to discuss sensitive issues affecting their lives, families, relationships and
their changing moods and bodies. Other Fridays are devoted to a women's speaker series.
Tutoring and Academic Support. is arranged as necessary for girls in need.

Cascading Leadership Girls Activities: When asked “about how many times per week do you go to the
Girls Club,” most Cascading Leadership qirls reported going to the Girls Club at least more than 3
fimes per week (4), as illustrated below:

Figure 3: (CL Girls) How many times per week do you
go to the Girls Club?

More than 3
times per week
3
43%

In addition to the activities listed above for high school girls, plus many others as illustrated in
the chart below, the Cascading Leadership girls, also in high school, serve as crucial part-time
staff members, working ten hours per week, making $8 per hour and dedicating three
additional hours to participating in LESGC programming. In addition, they have a team
meeting every Friday from 4-6pm. The CL girls are also responsible for staffing La Tiendita at the

10 . .
Includes elementary and middle school girls as well.
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Essex Street Market and the Sweet Things Bake Shop and Café on Saturdays. In addition to
podcasting these series (explained below) the girls also serve refreshments and help run the
café during this time, handling money and helping customers.

Figure 4: (CL Girls )List all of the classes or activities you
have participated in or expect to participate in this year:

Marketing Class 1
Sister Spirit

Mermaid Parade

1
1
1

Coney Island Documentary

Photography

Museum Club |

Bioneers

N N NN

Girls Congress 1

Technology Training
Curatorial Training

Poetry
Girls GoneX 4
Entrepreneurial Training 5

Number of Girls

Additional activities include:

e The Bakery: The LESGC's girl-owned and run bakery offers economic empowerment
fraining for girls, and trains them on all aspects of small business, including advertising,
management and entrepreneurial skills, financial literacy, and baking.

e Girl TV/ Girls on Airl: The girls also work on audio/video production with a LESGC staff
member regularly. This involves working with the radio broadcast for the performance
center project on Saturdays.

o Performance Series.: Saturday afternoons from 1T1am to 6pm the Girls Club hosts a free
performance series for emerging artists. The LESGC holds VIP lunches where CL qirls
interview the performance artists, and then they sit in on the performances and post the
performance on the site,

o Podcasting. The CL girls work with a LESGC staff member on podcasting—recording
and editing— "Girls Night Out,” a Friday night inspirational speaker series and “Saturday
at la Tiendita,” the performance series showcasing local women singers musicians and
poets. One senior CL member works additional part-time hours running the podiab
after-school programs.

Study Purpose

In February 2008, LESGC leadership approached Carmody Consulting Evaluation Services regarding
retaining evaluation services. Subsequently, Carmody Consulting planned and conducted a case
study project from February 18, 2008 through July 3, 2009.

The purpose of the project is to assist the Lower Eastside Girls Club with the collection of participant
outcomes information to help inform staff's understanding of the impact of the Lower Eastside Girls
Club’s activities and to provide formative data to inform programming decisions. The case study
project aimed to achieve a brief immersion into the lives of the LESGC students, to gain insight into the
issues and interests that are most important to them, and to ultimately understand how participation in
the LESGC affects their lives. Guiding evaluation research questions for the overall project include:



e To what extent does the implementation of LESGC's activities contribute to the
improvement and positive change of participating girls’ lives and opportunities for their
future?

e |In what ways and for what reasons do various stakeholders value the program? What
aspects are most beneficial? Least beneficial?

e How well are LESGC programs implemented? Are participants satisfied?  What
improvements can be made in programming? What factors in particular are most
satisfying? Least satisfying?



Methodology

The LESCG Case Study involved: a brief logic model process to target the specific desired outcomes
associated with LESGC activities; instrument and protocol development; data collection; analysis;
and, reporting.

Outcome Determination

Carmody Consulting conducted a short planning process required to identify exactly which outcomes
are likely attributable to the LESGC program and would therefore serve best as the focus of the study.
The process involved coming to consensus on inputs and activities associated with the program, the
determination of reasonable outcomes and impact, and the identification of desired indicators to be
used to measure outcomes in the case study and mixed methods study. These outcomes are
illustrated in Appendix A.

Instrument Development

Carmody Consulting worked closely with LESGC staff 1o develop the case study tool(s) and means for
collecting data to be used to measure the outcomes identified above. The instruments developed
included: Focus Group Questions; Grammar/Middle School Intake Form; High School Intake Form;
and, Cascading Leadership Intake Form. These instruments are reproduced in Appendix B.

Data Collection

Over a period of six weeks, Carmody Consulting conducted several observations of various aspects of
LESGC programming, and conducted seven interviews with various stakeholders, including staff and
board memibers, staff, parents and participants that ranged from 20 minutes to 90 minutes each. In
addition, five focus groups were conducted with participants broken into three groups: tfen grammar
and middle school girls (two focus groups); five high school girls (one focus group); and seven
Cascading Leadership qirls (two focus groups). The grammar school girls met as a whole group on
Thursday April 3, 2008 from 4:15-5:15pm; this was followed by a second session on April 24, 2008 at
11am, whereby the qirls were further split into three smaller groups by age and interests. Each smalll
group discussion lasted approximately 20 minutes. The high school focus group was held on May 6
and lasted about an hour; the Cascading Leadership focus groups were held on April 19 and Agpril 24,
2008 for approximately 70 minutes each.

Informal surveys of participants aftending the student focus groups were disseminated at the
introductory focus group session for each age group (see participant characteristics below) for the
purpose of gathering demographic information and participation information from the girls. We also
tfalked with a small group of parents on one occasion, and four observations of specific classes or
elements of the programming at LESGC vielded specific information about the girls” interactions with
each otfher, staff and their general attitudes regarding the LESGC. The LESGC provided $25 gift
certificates for all parents who participated in interviews.

Data Analysis

Carmody Consulting synthesized the results of all collected data by tfriangulating multiple perspectives
and information sources and by analyzing focus group franscripts and interviews for conceptual tfrends
throughout. In addition, information about focus group participants was tabulated and presented in
graphs for descriptive purposes.



Scope and Limitations

It should be noted that the girls selected for the focus groups were those who participate in LESGC
activities regularly, were selected by LESGC staff to participate in the study, and not determined by
random selection.

This study addresses the perceived value of the LESGC’s programs for participants as measured
through interviews, observations and participant questionnaires. However, because the methodology
employed in this study is qualitative in nature, the conclusions should not be construed as
representafive of the larger population of LESGC participants in any sfafistically significanf manner.



Overview of Student Focus Group Participant
Characteristics

A fotal of 22 LESGC qirls were selected by LESGC staff and broken into focus groups by age
(grammar/middle school; high school; and Cascading Leadership). Each group participated in one
or two discussion sessions lasting approximately 60-90 minutes each. This sectfion of the report
describes the demographics of the participating girls in aggregate and divided into the three cohorts.

Total Participant Characteristics

The three focus group cohorts consisted of fen grammar/middle school aged girls, five high school-
aged girls not participating in Cascading Leadership program, and seven high school-aged qgirls
participating in Cascading Leadership.

The mean age of all participating girls was 13, and the mean grade level attained in school was 8™
grade. The maijority of participants were 12 years old (3), 11 years old (4) or 16 years old (6), and were
in 11™ grade (4), 6™ grade (5), or 10™ grade (6) as illustrated in the graphs below:
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Most girls identified themselves as Hispanic (13) and reported speaking English (10) or a combination
of English and Spanish (6) af home.
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A greater number of participating qirls reported that they live with their mothers only (12) than with both

parents (1) as shown below, and the average number of additional relatives or family friends living in
the household was 2.3 individuals.

Figure 9: LESGC Focus Group Participants'
Parental Presence

When asked “about how many times per week do you go to the Girls Club (for class, work, to hang
out, efc.),” in aggregate, girls reported a range of participation rates as illustrated below:
Figure 10:
How many times per week do you go to the Girls Club?

Grammar/Middle School Girls’ Characteristics

The mean age of the grammar/middle school-aged focus group participants was ten, and the mean
grade level attained in school was 5™ grade. The majority of participants were 12 years old (3), or 11
years old (4), and 50% were in 6™ grade (5) as illustrated in the graphs below:

Figure 11: Grammar/Middle School

Figure 12: Grammar/Middle School Focus
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Half of grammar/middle school participants identified themselves as Hispanic (5) and reported
speaking English (5) at home.
Figure 13: Grammar/Middle School Focus
Group Participants' Ethnicity

Figure 14: Grammar/Middle School
Focus Group Participants' Languages
Spoken at Home
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A greater number of participating girls reported that they live with both parents (6) than with mother
only (4) as shown below, and the average number of additional relatives or family friends living in the
household was 2.1 individuals.
Figure 15: Grammar/Middle School Focus Group
Participants' Parental Presence

High School Girls' Characteristics
The mean age of the Cascading Leadership focus group participants not participating in Cascading
Leadership was 15, and the mean grade level attained in school was 10™ grade. Two participants
were 14 years old, two were 16 years old, and one was 17. One participant was in 8™ grade, and two
were in 10™ and 11™ grades respectively. Eighty percent of high school participants identified
themselves as Hispanic (4) and home languages varied as shown below:

Figure 16: High School Girls Focus Figure 17: High School Girls Focus Group
Group Participants' Ethnicity Participants' Language Spoken at Home
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A greater number of participating high school girls reported that living with mother only (3) than with

both parents (2) as shown below, and the average number of additional relatives or family friends
living in the household was 1.4 individuals.

Figure 18: High School Girls Focus Group
Participants Parental Presence

Cascading Leadership Girls’ Characteristics

The mean age of the Cascading Leadership focus group participants was 16, and the mean grade
level attained in school was 11™ grade. Four participants were 16 years old, and most were in 10™
grade.

Figure 19: Cascading Leadership Girls

Figure 20: Cascading Leadership Girls
Ages

Grade Levels

Seventy-one percent of Cascading Leadership participants identified themselves as Hispanic (5) and
the majority reported speaking English af home (6):

Figure 22: Cascading Leadership Girls
Figure 21: Cascading Leadership Girls J Language Spolgen at Homg
Ethnicity

English/
French/
Native
Cong
1
14%

13



A greater number of participating Cascading Leadership qirls reported that living with mother only (5)

than with both parents or alone as shown below, and the average number of additional relatives or
family friends living in the household was 3.1 individuals.

Figure 23: Cascading Leadership Girls
Parental Presence
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Maijor Findings
General Findings

Finding: The LESGC provides a safe, fun alternative and a place to make friends and develop
a “sisterhood.”

If the Girls Club did not exist, grammar and middle school participants reported that they would
otherwise: find themselves in a “boring,” unstructured, latchkey existence af home after school;
attending the traditional after-school offerings of the public school system; or, hanging out on the
streets with their peers. Most of the youngest girls participating in the focus groups said that they would
have to go to “after-school’ at their school in the afternoons. One girl said she goes to Henry Street
After-School as well, but she prefers LESGC, because, she says, the teacher is mean at Henry St
Ofthers lamented having to go home: *We have fun here and without the Girls Club | would have fo be
bored af home or have to go to the library.” Another girl talked about how if she didn’t have Girls Club,
she would go to the Seward Park with friends from school and “play hide and seek, and beat up boys.”
Several others agreed they would probably do the same if their mothers would allow it.

Parents of the grammar/middie school girls agreed. They described other after school programs
as ‘less structured, more chaotfic... kids are running everywhere. They do homework but it's done
poorly...there is little attention paid individually to kids.” One mother said she had tried some of the
school operated after-school programs but she really hasn't been happy with them: “there have been
fights between students there, and they were not getting their homework done.” Other mothers spoke
to not allowing their girls outside to *hang out in the neighborhood” and so without the Girls Club, “they
would be cooped up af home.” According to another parent, "I would tell other mothers to put their
girls in the Girls Club...that it offers a positive influence...keeps them off the street and on the right
path.” A Girls Club staff member summed up the key ingredients this way: “Here we come up with
[activities] that engage them and always become a learning experience.” And in explaining the
reasoning behind this philosophy, she said, I remnember what is was like 1o be bored.”

High school girls echoed this sentiment by explaining they would either go home (45%) or *hang out
with friends (44%).

Figure 24: (High School Girls) What would you do/where
would you go after school if the Girls Club did not exist?

hang out with
friends
4\

44%

Cascading Leadership girls described “what would be missing in life, without the Girls Club.” One girl
explained, “at most jolbs you do one thing...here we do varied things keeps it interesting and every
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year there is a big trip so you know there will be that to plan and organize.” Others cited the
importance of having a place to meet people (*networking”) and all girls agreed that friendship and
sisterhood are key benefits af the Girls Club. About Girls Club staff, they said: “they are like big sisters to
us, they are close.”

A Board member considers the safety element a given as illustrated by “the fact that they feel...open
enough that they will...confide in us...they are able to open up...they see no barriers in life.” CL girls
echoed this by declaring: *"No matter what just because we are women it does not stop us from
speaking up and fighting for what we believe in” and *“women and girls can be anything they want if
they always put their feet forward!” Another expressed it this way: "Being around a group of women
has changed me. | gained about 9 sisters.”

Finding: Lower Eastside Girls Club participants and stakeholders pointed to a sense of
community as one of the most important elements of the organization.

Parents in particular discussed the idea of “community” in the larger sense of the word as being
central to the Girls Club success, saying that they understand the concept “in terms of what they do,
how they do it and how they connect to the community.”

One staff member noted that in addition to focusing on the girls, she works with feachers and parents
as much as possible. For example, some girls may have problems af home and she would then try to
negotiate with the families, to help the families in any way possible if they are having problems. As
one parent framed it: “"Growing up in the LES | wish | had this. There is nothing else for them here and if
there is you have to pay for it and when you pay for it you may not even be happy with it. | am happy
that they are here for the safety and all the rest of it.” Another remarked, “What | love about the Girls
Club is that it's not just one thing, it's so multifaceted. They do so much...there is so much going on
and they bring all that is good about the Lower East Side into the Girls Club.”

There is an intemnal sense of community as well. The CL girls explain in no uncerain terms the
importance of working closely with younger girls. One remarked, “I have been able to shape the
mindsets, to an extent, of the qirls. From eating healthy to defending what they believe in, | help them
speak up and be more conscious of their surroundings and what change they wish to see in the
world.” Another told about an instance in which she was helping out with the grammar school girls af
Coney Island and one young member was feeling isolated. The older CL qirl said, "I helped support
her, in her time of need, which helped me to readlize that the Girls Club is here to support each
other...as a family.” In addition, two parents discussed how when the younger girls see what the older
girls get to do they get envious and they want to do the same but that this is a positive because they
are offered guidance and understand that they have to work for it and aspire to whatever it may be in
the future.

A Board member described her view of the qirls’ lives by explaining that she sees a lot of them as
insecure and having tfrouble excelling due to family situations when they join, and she said, the Girls
Club serves not just as an after-school program but instead, “takes into account the whole child and
the whole family.” For example, a staff member explained that “teenagers live in their own world and
don't nofice homelessness, safety issues...so they see that we [staff] do this...it opens their eyes to their
own community.” The CL qirls themselves described it this way: "l learned that when you have the
support, love, and opporunity it's because of the ones who raised you. THE GIRLS CLUB WAS THE
VILLAGE THAT RAISED ME.”
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Finding: Perhaps partially as result of the community experience at the Girls Club, when asked
about role models, the majority of girls pointed to older women in their lives.

Seven of the grammar school girls (of 10) cited their mothers as their role models. Of the high school
CL qirls, four said their mothers were their role models, one pointed to an older sister and three cited
their Girls Club mentors. About their mothers as their role models, girls said:

*...she had her work career (as legal assistant) and two kids, and she has been

a single mom, and she tries her best to provide for us, ...reminds me of the

opportunities | have that she didn't have...”

"I admire her. When we got to NYC | was only two. | saw her struggle...she had
to wear the same shoes for one whole year, and she really works hard...we are
grateful and admire her strength and she does her best to provide for us what
she didn’t have. She depends on herself, not the government and not a
hustband.”

About their mentors, one said, "l see her at work and she is very good with her work partners, shares the
work evenly. She teaches me how to run her company and treats everyone with respect.” Another
described how she sees her mentor plan and organize her life, and how she sees herself as “a very
organized person so | like that...l want to plan my life like that.”

The Museum Club/mentor program offers participating girls a chance to learn about art and the city,
but more importantly provides girls with frue role models with whom they develop strong bonds. As one
mother explained, “The mentors are great, they keep in contact with the qirls outside of the
outings...and they enjoy the museums... it helps them in school [because] they can say they have
been 1o these museums and they learn about the city and how to behave in museums.” More
importantly, though, she described mentors as being “like big sisters to them” and said they the girls
will even talk about their mentors at home.

Finding: Girls Club participants improve their sense of responsibility and gain self esteem at all
age levels; as they do so, they develop very concrete goals for their futures.

Starting at the grammar/middle school level, parents and staff report that girls’ behavior begins to
improve, followed by an increase in responsibility. One parent explained how she sees that her girls
have improved their behavior: *now they have no behavioral problems at school...the teachers report
good things.” Another parent says that she thinks the Girls Clulb has resulted in her qirls being more
helpful at home, and that staff ask “the older girls 1o help the younger ones and care for them, so they
learn responsibility.” Other parental comments include: “they have grown up a lot” and “at the Girls
Club she learned 1o share things, develop confidence and self-esteem.” LESGC staff explains it this
way: “the girls leamn how fo feel good about themselves through these programs. It helps their self
esteem.”

Perhaps not coincidently, when asked about the goals they have for their lives, grammar and middle
school girls cited the following goals with full confidence:

¢ Make good grades at school

e Finish school/college

e Be a Lawyer

¢ Be a Veterinarian

e Be a Teacher

17



High school and CL girls exhibit self confidence and concrete goals for their lives as well, including an
internship at an architecture firm, being a photographer, and being a doctor. One of the CL program
graduates coroborated this point by saying that although some still need direction; overall, she
considers them to be very responsible. She is “so proud” of these qirls, she said, and went on 1o list their
accomplishments, including everything from their infernship and work commitments, to college
aspirations, and learing to take the initiative. She also talked about specific “take-aways” for CL girls
including gaining confidence through understanding that risk-taking can e okay, that taking a risk on
frying something new can sometimes e the only way one gains a new experience.

Grammar/Middle School Girls Findings
Finding: The younger girls cite a range of skills and lessons they say they have learned as a

result of being involved with the LESGC, but arts and crafts, photography, dance (Flamenco)
and gardening stand out as those most mentioned by the girls participating in the study.

Figure 25: (Grammar/Middle School Girls) What are two things you have
learned at the Girls Club this year?
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With regard to arfs and crafts, girls talked at length about the many skills they have acquired through
various arts projects they have engaged in at the LESGC. These include: making jewelry, handbags,
toys, costumes for the Halloween Parade; decorating bikes; and, sewing. One girl discussed how she
likes 10 sew with her Grandmother at home, which she started doing after learning how to sew by
making pillows at the Girls Club. Three others referred to “Pointalism,” a concept they had learned at
the Girls Club, knew of Monet and other artists, and described how they made pictures that took them
2 weeks to finish, which “took a lot of patience.”

Photography is a truly favorite activity among the grammar/middle school girls. They spoke of the
photography skills in real terms, how they learned “to frame, and about composition” and “different
viewpoints ...and we learned that if you fake a picture from the bottom things look bigger.”

In addition, the girls discussed how they shared some of their neighlbborhood pictures on the computer
(on the Girls Club Worldwide Blog) and were in communication with the girls from the Club Na Balam
in San Cristobal, Chiapas, Mexico. With this exchange they said they learned about the different lives
of the qgirls there, and, for example, that “the girls there live in houses and not big buildings, and they
wear sandals [all the time].”
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Flamenco dance is another favorite that teaches the girls solid skills along with perspective on other
parts of the world they might not ordinarily be exposed to. Said one, "lt's great to learn a dance from
another country... it's a great opportunity, special for us to leamn a dance from Spain.” Parents agree
that the exposure to other cultures and music is a positive influence. One parent also remarked that
through Flamenco, “the girls leamn structure, discipline and instruction...they also gain confidence
through the recitals... and its good exercise.”

Through the environmental classes and the First Bloom program, qirls say they learn a lot about
preserving nature. For example, recently, they learned that worms are good for plants, how insects
get pollen from the flowers, and about plant species, so when they are at school they know more
than most of their classmates when the teacher does a unit on plants. Parents say that the girls love
planting at their garden in Battery Park: "They have a space for planting and they design their garden
space...and they come home and talk about it and are also planting af home and watching to see if
they grow.”

Finding: LESGC activities teach more than specific skills; grammar and middle school girls
also report learning specific behaviors and life skills by spending time at the Girls Club, such
as communicating more clearly, appreciating opportunities, controling anger, and eating
healthily.

For example, one girl remarked: "l used to be quiet, but here | leamned how... to talk more and speak
up.” Another said she had learned “to appreciate life and all its opportunities... that we have one life
and have to make the most of it.” With regard to interacting with people in general, several qirls
explained how they had learned from LESGC staff that they should react more positively to people.
For example, they have learned that if they receive a nasty look or affitude that they should offer
kindness in return, that “killing them with kindness”is a good way to avoid arguments and fights. *l just
let it go; if people give me an angry look | don't react,” said another.

In addition, qirls talked about having a circle discussion with a LESGC staff memiber where they could
talk about their bodies and health such as learning not to eat junk food, and to eat fruits and
vegetables instead. One mother explained how her daughters love the cooking class: “They leam to
do cookies and brownies but also things like veggie pesto which they made for me af home last
summer... they also leamn to eat healthy and prepare healthy foods.”

Finding: LESGC activities, including homework help and tutoring as well as other projects,
seem to provide reinforcement for much of the work the girls are expected to do in school.

With regard to homework and tutoring, all girls must work on school-related tasks until 4pm, after which
other activities begin. School homework help is individualized and tailored to the needs of each child.
The middle school girls tend to help one another with their homework, while many of the smaller girls
receive individual reading or vocabulary or math tutoring fromn LESGC staff, or engage in academic
games that teach vocabulary or phonics, for example. In addition, girls discussed at length some of
the other advantages 1o doing homework at the Girls Club, including:

e The use of computer resources at LESGC for school work;

e Space to do their homework, that might not exist at home; and,

e |ESGC staff availability to answer homework related questions.

Several girls cited the futoring and homework help, and some remarked that their grades have
improved when asked if the Girls Club has helped them improve in school in any way. LESGC staff
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also sees improvement in a number of the girls, especially with reading comprehension and
vocabulary. One special education second grader pointed out that "l used not 1o do homework and
now | do!” In addition, parents talked about academic improvement. The mother of two
grammar/middle school Girls Club members said “they always do their homework and now have
better grades and have better socializing skills.” Another explained that her child “loves reading now
whereas in the past she had had problems with reading, and now she has advanced a lot in school.”

In addition to core school subjects, other girls also pointed to having more knowledge and a better
understanding of various concepts that are covered in school because they had first experienced
these things while involved in Girls Club activities. For example, one girl enthusiastically said that she
was “doing better atf art, in my art class at school.” Another talked about how First Bloom has helped in
school because she already knew more than her peers about the plants they were studying. With
regard to her experience doing photography at the Girls Club, one middle school girl said, "We have
an advantage at school because we can speak more about pictures and we know different
technigues.”

Finding: The grammar and middle school girls take great pride in the activities in which they
participate and the accomplishments they have made.

Most girls are very animated when talking about the arts and crafts projects they have made, many of
which they give as qifts or sell to raise money for trips and the like. For example, atf the time of the first
focus group, the girls were working on decorating baskets and sewing bags for Mother's Day, and they
were very excited to be able to give something they made fo their mothers, and one girl noted how
great it is to “get to make presents for our parents without paying money.” Others talked of “making
beads, for ourselves, and to sell... they are prettyl” Another chimed in that they had made angels for
Christmas and the sold them af the café. Others were extremely proud of the planting they had
recently done in the park.

Finding: Grammar/middie school girls unanimously agree that the Girls Clulb makes them feel
safe.

When asked about safety in general, several girls remark that they do not feel safe at school, but they
all agree that the LESGC makes them feel safe and cared for because they know everyone, and they
frust the people. One girl talks about how they also learn “safety smarts” like not opening the door
without asking who is there first. There is always “an older adult (af the Girls Club) to tell if there is a
problem” so they have someone to turn to for support or advice.

Finding: Although taking frips, making art and dancing Flamenco are the most popular
activities for the grammar and middle school girls, they fully recognize the value of the
opportunities made available to them as a result of spending time at the LESGC.

Of the ten girls who participated in the focus groups, the majority chose art, flamenco and the trips
the girls fake to museums, parks, etc., as shown below.
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Figure 26: (Grammar/Middle School Girls) What are the two things
you like best about the Girls Club?

planting 1
museum club 1
computer 1
beach 1
environmental class 2
camp fowler 2
trips 3
flamenco 3
art 4
0 1 2 3 4 5

Number of Girls (N=10)

In addition, however, several girls voiced their understanding of the largely unstated value of the Girls
Club. One girl said that she is “proud of being here...we get to do fun stuff that not everyone gets to
do, like go on frips.” She went on to express how she likes the First Boom program because of the
experience she getfs gardening and the “opportunity to keep doing it and learning about different
plants.” Another girl said she likes it at the Girls Club because, "we don’t have to pay and it's hard to
find a space.” Others remark: *we get 1o help other people out” and “without the Girls Club | wouldn’t
have gone places” and "l will stay with the Girls Club because its entertaining; we have something to
do after school.”

Finding: Grammar/middle school staff combines “tough love” and a nurturing style that
reinforces positive behavior, responsibility and empowerment.

Grammar/middle school staff is charged with caring for up to 15 girls at a time afterschool and during
weekend outings. One staff memlber notes that some of the preteen girls don't always want to work
and behave well, but says she works with them and knows how 1o handle them. For example,
according to two girls, when asked what happens if they lose equipment given to them to use and
take care of, they say, "When we make things...she says we have to be responsible.” So, if they lost a
needle used for a sewing project they would not get another one, and not only that, the girls would be
required 1o replace the lost item. As one mother explained, her daughter once talked back to [staff]
and was told “those words are unacceptable.” Staff see to it that the girls commmunicate properly and
make themselves understood with good language and noft street language. Another parent said that
the qirls receive “discipline and structure in a place of love” and that they are pushed “but in a loving
way.” By offering such structure [staff] helps them “tap into their creative energy...[and] gain
confidence.” Another parent said that [staff] pushes the qgirls to “do their best.” For example, the
mother of a girl now in college at LaGuardia who wants to become a teacher, explained that when
her daughter was younger, [staff] was “always talking about college, pushing her to go, and to finish
it.”

Multiple parents described the primary grammar/middle school staff-member as the Grandmother of
the Lower East Side, as “a loving grandmother with the energy of a 20-year old” with a fremendous
level of commitment and dedication to the qgirls’ lives and to the community. Parents trust her
completely, and she delivers, by reliably stewarding girls from school to their afterschool setting,
seeing that girls get home safely, and nurturing girls as if they were her own.
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Finding: Grammar and middle school parents expressed how crucial the LESGC is to their
child care needs but realize the Girls Club offers more.

One parent said she is a home attendant and works mostly in upper Manhattan, so it's vitally important
to have an enjoyable place for her two girls to go after school. Her girls enjoy cooking classes,
photography and Flamenco. In addition, this mother explained how the summer activities help her
out in terms of child care also. She said, "l don’t know what | would do without the LESGC because |
don't have a lot of money and then there is the issue of fransportation. [Staff] picks them up in a safe
way, so | can stay at work or at my appointments. Financially it is good and also for the security...it's a
weight off my shoulder(s) and then [also) to have people to talk to for support.”

Another parent said, “It helps me out [be]cause [staff] picks them up and delivers them home...so |
can make the appointments | need. She does the things with them that | don't have time to do...she
sits down and reads with them. It really helps me out.”

In an effort to frame the experience that parents have when they initially join the LESGC, one staff
member said, "It is not day-care, which is a ‘holding pen.’...a lot of parents think of it as day care, but
realize it is more” and [understand that the girls] “always learmn something.”

High School Girls Findings

Finding: High school girls who are not part of Cascading Leadership value their participation
in the Girls Club because the activities, they say, open their minds and make them more
aware of “what's out there” than they were before.

Specifically, the high school girls who participated in the focus group talked about the thinking they do
about their futures and how the Girls Club programs have made them "more open minded to new
people and new stuff, ...wonder more about things, ...think about [the] future, about what | want to do
and what skills | need to do that.” Other comments about the Girls Club’s influence included:

‘It opens the door and you got to figure out how to get through it.”

“I'm more interested in different things and more open to trying new things.”

"I am learning things now that | will reflect on later in life and rememibber what | did
here.”

"[These experiences] have broadened my idea of what | can be when | grow up.”
"[It's] an experience; why not fry something new?”
"You need 1o know...to be aware of what's out there and make your own opinion of it.”

Finding: High school girls not only enjoy photography but also seem to gain tremendous
perspective about themselves and the world through this class as well.

The qirls describe their experiences in photography class as very hands on; they appreciate the

guidance they receive and talk about the specific skills they learn—editing, digital imaging, efc.
However, it is the perspective they gain that really resonates when they explain what a photography
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class at the LESGC is like: ‘It helps you relate with other people, it's interesting...you see different
perspectives.” Another girl described the Around the World project, whereby participants went into
shops and took pictures of objects one normally wouldnt think about. “You don't really know what's
there until you see it through a camera lens,” she said. "It's like the photography makes you more
aware of your surroundings. With photography you learn that pictures can symibolize other things, and
[you can] appreciate different perspectives.”

Finding: The High school girls involved in the Museum Club spoke of their mentors with the
affection they might reserve for a family member, and the mentors’ influence on the girls’
outlook on life and confidence about their futures is unmistakable.

Girls involved with Museum Club referred to their mentors in very affectionate terms—"I love her” and
"we can fell our mentors anything, and if | need help she will help me.” For example, one girl said,
"Last year she (her mentor) helped me with a project | had for my marketing class, she gave me
ideas.” Another said, “we talk about lofs of things...she asks if | have any problems.”

However, it is the influence the mentors have on the girls’ future plans that is perhaps most telling. One
junior remarked: "l want to be a doctor. In school we dissected a goat’s brain, and she got me a
ook about brains.” This kind of aftention to her need to have an adult who believes in her was most
important. Another girl explained that her mentor is a photographer, and *l want to be a
photographer. [Even though] she travels a lot for her work, she tells me about her travels.” So the qirls
learn about the types of jolbs their mentors have and “see different things people do... It opens options
for our future. It's different from life where we live.” They have the opportunity to learn about different
life experiences. Another summarized by saying the program helps them by “opening up options for
what | want to do in the future.”

In addition, the Museum Club program opens the girls’ eyes to art and museums, and to discussing
new ideas and topics, opportunities they might not otherwise have. As one girl put it, "My favorite
museum is PS 1 —every time you go its different.” Another said, "When we go to the museums we talk
about the art, and you learmn a lot about art in general.” During an observed lunch oufing on one
Museum Club Saturday, five or six girls and their mentors were completely engaged in individual,
infimate conversations. Girls were asking all sorts of questions and leaming about new things such as
places they have never fraveled (San Francisco), fundraising techniques, cancer treatments, etc.

Finding: LESGC programs contribute to making high school participants more informed
citizens.

One of the high school focus group participants expressed quite eloquently why she thinks the LESGC
programs are so important.  She said, “Being informed is important in life so people can't take
advantage of you.” In particular, LESGC programs provide numerous examples of imparting such
knowledge on the girls. In Girls Gone Green, the LESGC's environmental program, girls learn about
green buildings and “the little things albout how fo be eco-friendly” such as grey water and creating
waste with plastics, for example.

Another girl explained how they had leamed about the Critical Mass bicycle movement, promoting
bike riding as alternative transportation, and the problems protesters have had with police. She
expressed how she did not understand before how the police came to arrest so many people, but
that knowing this now would help her in the future: “informing me, that's all it takes. All you need is to
be informed and with that info you can take it anywhere!l”
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With regard to Money Matters, the annual financial conference that teaches the girls about money
issues such as credit, credit cards, and bank accounts, the lesson is the same. One girl explained,
"We learn how to use credit cards, not to use them to go shopping if we don't have the money to pay
them off, and we leamed to read the fine print, to find out about the interest rate ahead of time.”
Another girl told how she had learned about financial aid for college at this conference and how to
navigate Fafsa, “*and that we shouldn’t have to pay for it.” As she put it, “all that stuff they did last year |
needed this year and | rememibered it!”

Cascading Leadership Girls Findings

Finding: Cascading Leadership (CL) Girls say they have acquired or improved on a broad
range of specific skills as a result of their participating in the program this year, including
business skills, media/technology skills, and networking skills, among others.

As illustrated in the chart below, CL qirls listed these skills as those they had leamed or improved in the
past year. Rather than list one or two as the question asked, however, most volunteered three or four.

Figure 27: (CL Girls) Describe one or two skills you have learned/improved
as a result of being part of CL this year.

art appreciation

public speaking

environmental awareness
photography

organizing artist speakers
baking 2

citizen journalism/interviewing 2

R R R R R

networking/interacting w/ people 3
media/technology/podcasting 4
business management/marketing/fundraising 4

0 1 2 3
Number of Girls (N=7)

The girls discussed a number of additional work-specific experiences that they said have been
extremely valuable. For example, one girl explained how she “had to plan a fundraising party and
had to call up people and ask them if they were interested...and it was useful...learning how to speak
professionally over the phone.” One of the CL coordinators explained that the qirls must fundraise in
order to raise the dollars necessary 1o go on trips, and that through these experiences, they leamn to
present information coherently, but that they sometimes don't even readlize they have acquired this
skill,

Others talked about learning to work with different types of people, and learning how to “deal with
other persondlities and proper work behavior.” Another example highlighted the power of the
intership and mentorships some of the girls have experienced: Through the curatorial program, one
girl had worked at the Museum of Biblical At and was asked back after finishing her internship
because she had shown herself to be reliable and responsible. She is still in contact with this mentor.
Another girl explained how she had leamed how to manage and operate the cafe, and network with
other businesses in the community. Working at the Bakery, they learn “to be more social and work with
money.” As a city Counciwoman remarked, "it's not just about baking cookies, but about the financial
implications of buying and selling...budgeting, ordering...”
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Finding: Cascading Leadership (CL) girls say they have leamed additional “life skills” most
importantly, the ability to have a voice and “stand up for ourselves.”

The CL girls who participated in the focus groups were extremely passionate about their ability to
speak out and be heard. Attributing much of this learned behavior to LESGC staff influence, they
remarked how "[staff] make me talk about things | dont normally discuss or share, [they] encouraged
me, made me talk, and said | had to do it So, we learn to open up, to speak and express ourselves
and make things change.” The overwhelming sentiment was: “We feel like we have a voice.” When
asked o give some examples, girls spoke about standing up for themselves in school, *and protesting
against ... the teachers when they are unfair, like Friday, 30 of us at school went without our uniforms.”
Another girl tfold of a tfeacher who asked her to remove a political button, and instead of backing
down, she held firm and stood up for her right to wear it.

Ofther lessons learned included elements of civic responsibility, “learning how people fight for a just
society” through trips to Washington D.C. and San Francisco, and New Orleans. Referring to the New
Orleans trip, one outraged CL girl said she saw “how the government ignores New Orleans, and |
wonder what kind of democracy this is here while this country is off fighting in Irag for democracy.”
Others chimed in: "We need a big protest there; there is a tent city in front of the mayoral office and
that needs 1o keep going on!” Another remarked, “It's like the Girls Club. You start locally and make it a
community issue, then a national issue.”

The girls are creating a “zine” that will hopefully allow them to, as one girl said regarding their frip to
New Orleans, “put our own perspective on the matter out there...we want to tell the people what we
saw.” And another: “We are their voice now, but they should have their own voice.” A Board Member
who accompanied the girls on the New Orleans trip was impressed with the girls’ community
consciousness and proactive role taken while talking with Katrina survivors, as well as with their
community concern back in New York City regarding the war, Earth Day, and violence against
women, among other issues.

Finding: Cascading Leadership (CL) girls have internalized the meaning of good leadership
and serve as positive role models in their communities.

The CL qirls talked about numerous examples of sound leadership as part of their work at the Girls
Club. One girl said, "I have been working with [staff] on First Bloom, and helping with the little qirls... |
see myself as a role model for them.” Another remarked that “it's nice to have the little girls look up 1o
you, but we also have to discipline them and the age difference helps.” Indeed, on several
occasions, CL girls were observed stepping in to help LESGC staff direct the grammar and middle
school girls appropriately. As one CL participant observed, “Girls Club shows you the way, how to do
things and how to teach other people.”

Specific examples include, a CL girl parficipating in a grammar school photography class with [staff].
She said, "I was the oldest and had taken the class the year before but this year | had signed up for
the younger girls class ...and ended up...helping out with the girls and their cameras.” In addition, the
CL girls frequently help LESGC staff by walking the little girls from program to program. One girl talked
about how the younger girls look up to them and said, *We have to direct them and they listen to us.”
Another observed, "We all have a role here, people count on me and | count on them and the Girls
Club.” One particularly astute observation included: "In helping each other we are also leading each
other, and being role models.”
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Finding: The stability and permanency of the Girls Club along with the opportunities it provides
are invaluable to the CL girls” success and well-being in life.

Most CL girls agree that the LESGC CL program keeps them busy after school, and that the activities
they engage in are fun: “Girls Club gives me something to do after school. And it will help with my
college applications and besides, without it we wouldn’t be doing anything.”

More importantly, however, the qirls see the safety and stability of the Girls Clulb as a given, something
they can always count on and return to. Focus group remarks included:

"Gives me a sense of stability.”
"You can come and hang out here and not get info trouble.”

"l used to act out a lot, got info trouble alot, ..., | stopped going to the Girls Club, these girls
were bringing me down, and then | ... starfed coming back to the Girls Club, and it was great.
| redlized the positive influence it had on me and | got out of trouble. It's like a positive family
environment and we all support each other here.”

“Yeah, we are like one big family.”

“It offers stability and permanency in life.”

| don't see myself here in 10 years but | know | can always come back.”

"We always know that we can come to the Girls Club, if you have a problem.”
*...qirls here are at a whole other level of maturity.”

"We get to leave school and the gang fights and come here; it gets us out of frouble, ...work
here keeps us out of frouble.”

In addition, the CL girls have a strong understanding of the value their association with the Girls Club
brings to their lives. For example, one girl explained how she realizes that the Girls Club has lots of
connections and gave her the opportunity 10 do an intemnship at Ralph Lauren (she is interested in
fashion). Others mention how the programs “give us lots of skills, like media skills, and opportunities to
fravel, and networking.” Still another states that besides the [intemnship] money, "It's just a fun
experience...qgives us the opportunity to do different things.”

One of the most recent opportunities was the qirls’ trip to New Orleans o four the city, and participate
in Eve Ensler's V-Day activities. The impact on the girls was palpable. One girl called it “a life lesson”
and observed about the Katrina disaster, “You never know how much you have till you see the other
side; we saw these teens that were forced to become adults overnight.” Others discussed how they all
learned about each other as they visited the still-devastated Ninth Ward: “seeing it on TV is different
from seeing it in real life. In person, this mood comes over you, and you meet and talk with these
people and it hits you.” They all agreed that it makes them want 1o get involved politically.

In a nutshell, regarding these extraordinary opportunities, one longtime member put it best: "We have
all sorts of unigue opportunities other kids our age don't have.”
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Conclusion

This six-week case study aimed to achieve a brief immersion into the lives of the LESGC members, to
gain insight info the issues and inferests that are most important to them, and to ultimately understand
how participation in the LESGC affects their lives. Over the course of extensive observations, interviews
and focus groups, it became abundantly clear that the Girls Club is vital to the well-being and
livelihood of the qirls who participate in its programs, but also to their families and the community at
large. The outcomes detailed at the outset of the report (see Appendix A) are all clearly evident in the
girls who participated in the study, to more or lesser degrees.

Girls of all ages along with their friends, mothers and siblings view the LESGC as a second home, a
place of safety, warmth and support for women and their families and operated by women of the
Lower East Side community of Manhattan. The “sisterhood” that exists among members and staff as
an outgrowth of the physical existence of the Girls Club is in fact the glue that sustains the vision and
mission of the organization: “to provide a place where qirls and young women can grow, learn, have
fun, and develop confidence in themselves and their ability o make a difference in the world.” LESGC
members gather strength and self-esteem from their interactions with one another, elements that
alow them to develop well-informed opinions about how the world should and should not “be”
around them. Girls then set out to change this existence accordingly for themselves and those they
care about, a way of living and seeing the world that they seem to sustain in their lives.

A secondary purpose of this study was 1o help inform LESGC staff's understanding of how to best
improve their programs and contribute to programming decisions. A second report is forthcoming
that outlines the formative findings and makes future programmatic recommendations. Regardless,
however, it is clear that at this point in time the formula that makes the LESGC a successful enterprise
includes a combination of at least the following important factors:

o A safe, respectful environment where everyone feels supported;
Individual attention for each girl;
Hands-on, fun, experiential learning;
Importance of continuously expanding one’s horizons by frying new things;
A focus on civic responsibility: affecting change in a person’s immediate environment and the
world for the better; and,
e Fostering a community of mentors at all levels who teach one another about leadership.

The challenge going forward will be to identify the exact recipe required of these ingredients (and
perhaps others) that will be required to successfully grow and scale Girls Club programs, while
maintaining the extraordinarily vibrant community the LESGC has evolved into from its inception twelve
years ago.
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Appendix A:

Learn/Develop:
Access/Exposure to: e Arts, Science, Health, Technology, Entrepreneurial Skills
e Caring, Supportive Network of Women e Literacy
. i e Tolerance for Multiple Cultures/Values
Gr_ammar and o ;:Eizlggsir;tjsl Academic Support o Respectand Trust for/in Self and Others
Middle School f ¢ Self-Empowerment and Confidence
WHAT WE DO Girls * Safe Space . o Positive Relationships with Role-Models
(Grades 4-9) * New, Fun _EXperlences ¢ Sense of Ownership/Pride in Work
* Opportunity to De-Stress from o Likes/Dislikes/Strengths/Challenges
School and Home-life « Environmental Awareness
e Exploration of the City o Responsibility

e Goal-setting

Arts, literacy, Learn/DeyeIop. o
e Arts, Science, Health, Technology, Entrepreneurial Skills
science, health & . o Literacy
_ Access/Exposure to: o Tolerance for Multiple Cultures/Values
leadership programs High School e Caring, Supportive Network of Women e Respectand Trust for/in Self and Others
f d hi Girl ¢ Supplemental Academic Support o Positive Relationships with Role-Models
ocused orkthical Iris e Arts Resources and Cultural Institutions * Sense of Ownership/Pride in Work

(Grades 10-12) e Internships and Mentors e Self-Identity, Self-Esteem and Creative Inspiration

- e Environmental Literacy and Stewardship
] o College/Post-Secondary Planning Ethical A d Social and Civic R ibilit
Environmental . ical Awareness and Social and Civic Responsibility

* World of Work/Employment o Leadership and Accountability Skills

Entrepreneurialand

awareness and Opportunities ¢ Interpersonal and Professional Communication Skills
e Financial Literacy
leadership.
Learn/Develop:
o Literacy
o Tolerance for Multiple Cultures/Values
Access/Exposure to: o Positive Relationships with Role-Models
. e Caring, Supportive Network of Women and Peers o Self-Identity, Self-Esteem and Creative Inspiration
Cascadlng e Arts Resources and Cultural Institutions e Environmental Literacy and Stewardship
Leadership e Internships and Mentors e Ethical Awareness and Social and Civic Responsibility
Girls ¢ College/Post-Secondary Planning o Leadership and Accountability Skills

Community Organizing Skills

Communication, Critical Thinking, Organization, Public Speaking Skills
Travel Experience

Leadership and Accountability Experience

Fundraising, Marketing, Sales Experience

Technology Literacy

Self-Sufficiency, Motivation, Confidence and Pride

e World of Work/Employment Opportunities
¢ National and International Travel
e Global Issues




OF CRLS CLLE

Focus Group Questions

Introduction:
e Wholam
e Purpose of the Focus Group Series
e Importance of Telling the Truth and other participation guidelines

Grammar/Middle School Girls

| want to talk about two main things over the course of our meetings together: (1) what you do at the Girls Club
and what Girls Club programs/activities mean to you; and, (2) what the Girls Club has taught you/how it has
changed you.

What you do/meaning of:
e How did you get involved with the Girls Club?
e How many years have you been coming here?
e 1 2¢ Ylye 2F @2dz2NJ FNASYRa |faz2 LI NIAOALI GSK
e What are your favorite programs/activities? Describe them. What makes them so good?
e What are your least favorite programs/activities? Describe them. What makes them not as
good?
e What would you do/where would you go after school if the Girls Club did not exist? Explain.
e List three things you would miss if you had to stop coming to Girls Club. Why would you miss
these?
0 If prompting needed, specifically consider:
= Caring, Supportive Network of Women
= Supplemental Academic Support
=  Basic Services
= Safe Space
= New, Fun Experiences
=  Opportunity to De-Stress from School and Home-life
=  Exploration of the City
e [SGQa LINBGSYR (KIFG FT2NJ a2YS NBlLazy GKS DANI
it from scratch. What are the main things the new girls club would have to have to make it the
same or better than it was before?

What you have learned/how you have changed:
e Describe any arts, science, or technology skills the Girls Club programs have helped you learn.
e Do you think you are a better reader, or better at math because of help you have received
through Girls Club?
e What have you learned about your body? About taking care of yourself to stay healthy?
e [S5(GQa LIAO| | O2dAX S 2F FOGAGAGASE 22dz K @S
from these?
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0 If prompting needed, consider:
=  Tolerance for Multiple Cultures/Values
= Respect and Trust for/in Self and Others
= Self-confidence
= Establishing Likes/Dislikes/Strengths/Challenges
Who are your Role-Models? Tell me about her. What have you learned from her?
Tell me about a recent accomplishment that you are MOST proud of.
List two new things you have learned about the environment recently.
Describe a situation when you had to act responsibly and how that went.
What are your goals for 2 years from now? Five years from now?

High School Girls

| want to talk about two main things over the course of our meetings together: (1) what you do at the Girls Club
and what Girls Club programs/activities mean to you; and, (2) what the Girls Club has taught you/how it has
changed you.

What you do/meaning of:

How did you get involved with the Girls Club?
How many years have you been coming here?
1 2¢ YIFye 2F @2dzNJ FNASYRA Ffaz2 LI NIGAOALN GSK
What are your favorite/least favorite programs/activities? Describe them. What makes them
so good/not so good?
Which specific activities have made you a better person? Why?
What would you do/where would you go after school if the Girls Club did not exist? Explain.
List three things Girls Club has that you cannot live without. Why? What are the main qualities
that make it a place you want to keep coming to?
0 If prompting needed, specifically consider:

= Caring, Supportive Network of Women

= Safe Space

=  Exploration of the City

=  Supplemental Academic Support

= Access to Arts Resources and Cultural Institutions

= Access to Internships and Mentors

= Access to College/Post-Secondary Planning

= Access to World of Work/Employment Opportunities

What you have learned/how you have changed:

Describe any arts, science, or technology skills the Girls Club programs have helped you learn.
Do you think you are a better reader, or better at math because of help you have received
through Girls Club?
What have you learned about financial literacy lately?
What have you learned about your body? About taking care of yourself to stay healthy?
[ SGQa LIAO]l | O2dzLX S 2F OGAQGAGASE @&2dz KI @S
specifically have you learned from these?
0 If prompting needed, consider:
= Tolerance for Multiple Cultures/Values
= Respect and Trust for/in Self and Others
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= Self-confidence
= Self-ldentity, Self-Esteem and Creative Inspiration
= Ethical Awareness and Social and Civic Responsibility
= Interpersonal and Professional Communication Skills
= Financial Literacy
Who are your Role-Models? Tell me about her. What have you learned from her?
Tell me about a recent accomplishment that you are MOST proud of. Why?
Tell me your opinion about the state of our global environment.
Describe a situation when you had to be a leader and how that went.
What are your goals for 2 years from now? Five years from now? eight?

Cascading Leadership Girls
| want to talk about two main things over the course of our meetings together: (1) what you do at the Girls Club

and what Girls Club programs/activities mean to you; and, (2) what the Girls Club has taught you/how it has

changed you.

What you do/meaning of:

How did you get involved with the Girls Club?
How many years have you been coming here?

What would you do/where would you go after school if the Girls Club did not exist? Explain.
What exactly made you want to join Cascading Leadership, rather than just remain a high

school Girls Club member?
Describe why the following elements are important to you/not important to you:
= Caring, Supportive Network of Women
= Safe Space
=  Exploration of the City
= Access to Arts Resources and Cultural Institutions
= Access to Internships and Mentors
= Access to College/Post-Secondary Planning
= Access to World of Work/Employment Opportunities
=  Travel

What you have learned/how you have changed:

Describe any arts, science, or technology skills the Girls Club programs have helped you learn.

What have you learned about financial literacy lately?

[ SGQa LIAOY I+ O02dzd S 2F | OUAGAGASA @&2dz KI @S

specifically have you learned from these?
0 If prompting needed, consider:

= Tolerance for Multiple Cultures/Values
=  Ethical Awareness and Social and Civic Responsibility
=  Financial Literacy
=  Community Organizing Skills
=  Communication, Critical Thinking, Organization, Public Speaking Skills
= Travel Experience
= Leadership and Accountability Experience
= Fundraising, Marketing, Sales Experience
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= Technology Literacy
= Self-Sufficiency, Motivation, Confidence and Pride
e Who are your Role-Models? Tell me about her. What have you learned from her?
¢ Tell me about a recent accomplishment that you are MOST proud of. Why?
e Tell me your opinion about the state of our global environment. Which global issues most
intrigue you? Why?
e Describe a situation when you had to be a leader and how that went. How do you define
leadership?
e Describe the National and International travel experiences you have had with Girls Club. What
have you learned as a result? (see above list for consideration, if necessary.)
e Describe your job at Girls Club. What skills have you improved as a result of this job? Be specific.
(see above list for consideration, if necessary.)
e What are your goals for 2 years from now? Five years from now? eight?

Parents
| want to talk with you today about the impact of Girls Club on your daughter and your family.

e How did you/your daughter get involved with the Girls Club?
e How many years have you been coming here?
e Do you attend any Girls Club activities? How often? Which ones?
e What would your daughter do/where would she go after school if the Girls Club did not exist?
Explain.
e 2KAOK DANI Q& /fdzo | OGAGPGAGASE R2 @&2dz GKAY]l I NB at
e What changes have you noticed in your daughter since she joined Girls Club? Be specific.
e Does your daughter talk about Girls Club activities at home? How often? Please share an

example.

e Isthere anything your daughter has learned from Girls Club that has in turn helped your family?
Explain.

e | 26 KlLa @2dz2NJ FI YAf&@Qa O2yySOlAzy G2 (GKS DANIa /f
overall?
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Grammar and Middle School Girls

. . . 7. Whom do you live with? (Check all that apply.
April 2008 Intake Questionnaire v ( pply.)

U Mother
1. How old are you? Q Father
O Step-mother
2. What grade are you in? O Step-father
U Grandmother
3. How would you describe your ethnicity/race? Q Grandfather
(Choose all that apply.)
U Black/African American Q) Sister(s) How many?
O Asan U Brother(s) How many?
O Hispanic/ Latino O Cousin(s) How many?
U Native Hawaiian or Other Pacific Islander 2 Family fiiend(s) How many?
O American Indian or Alaska Native Q Other (plecse specify):
d White
Q Other: (Please specify): 8. What are the TWO things you like BEST about the Girls
O | prefer not to answer. Club?
o
4, Are you? o
U Female
Q Male 9. Write down TWO things you have leamed at the Girls
Club this year:
5. Whnich language do you MOST OFTEN speak at ¢
home? .
O English
O Spanish 10. What would you do/where would you go after school
O Chinese if the Girls Club did not exist? Explain.
O Japanese
O French
O Other (Please specify):

6. About how many times per week do you go fo The
Girls Club (for class, work, 1o hang out, etc.)?

0 Once aweek
O Two-three times per week
O  More than three times per week.

Q Every day of the week.
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High School Girls
April 2008 Infake Questionnaire

7. Whom do you live with? (Check all that apply.)

1. How old are you?

U Mother
2. What grade are you in? : Father
3. How would you describe your ethnicity/race? 9 Step-mother
(Choose all that apply.) O Step-father

Q Black/Afican American O Grandmother
O Asian U Grandfather
O Hispanic/ Latino O Sister(s) How many?
O Native Hawaiian or Other Pacific Islander O Brother(s) How many?
0 American Indian or Alaska Native O Cousin(s) How many?
O White U Family friend(s) How many?
O Other: (Please specify): O Ofther (please specify):
O | prefer not fo answer.

4. Please wiite the name of your school: 8. List WO reasons why you belong to the Girls

Club:

5. Which language do you MOST OFTEN speak at .
home?
O English
O Soanish Q. List all of the classes/activities you have
P participated in or expect to participate in at The

O Chinese Girls Club this year:
O Japanese .
O French .
O Other (Please specify): .

6. About how many times per week do you go fo The
Girls Club (for class, work, 1o hang out, etc.)?

0 Once aweek 10. What would you do/where would you go after

O Two-three times per week school if the Girls Club did not exist? Explain.

O More than three times per week.

O Every day of the week.
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Cascadling Leadership Girls
April 2008 Infake Questionnaire

1. How old are you?

2. What grade are you in?
3. How would you describe your
ethnicity/race? (Choose all that apply.)
U Black/African American
U Asian
O Hispanic/ Latino
a

Natfive Hawaiian or Other Pacific
Islander

(M

American Indian or Alaska Native
White
Other: (Please specify):

(M

Q | prefer not to answer.

4. Please write the name of your school:

5. Whnich language do you MOST OFTEN speak
at home?

O English
Spanish
Chinese

Japanese

U000

French
O Other (Please specify):
6. About how many times per week do you go

to The Girls Club (for class, work, 1o hang
out, etc.)?

O Once aweek
O Two-three times per week
W  More than three times per week.

Q Every day of the week.

7. Whom do you live with? (Check all that
apply.)

(NI Uy oy Sy Ny Ny N My My

(W

Mother

Father

Step-mother
Step-father
Grandmother
Grandfather

Sister(s) How many?
Brother(s) How many?
Cousin(s) How many?

Family friend(s) How many?

Ofther (please specify):

8. Describe one or two skills that you have
learned and/or improved as a result of
being part of CL this year:

Q. List all of the classes/activities you have
participated in or expect to participate in
at The Girls Club this year:

10. Use the back of this page to describe an
experience at the Girls Club in which you helped or
supported a younger girl and/or acted as a mentor

for that qirl.
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